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Abstract: This study was a classroom action research (CAR) to improve 
students’ writing ability on narrative text in junior high school students. In 
this study, information gap with sequential pictures was implemented as a 
strategy to help student in writing narrative text. Narrative consists of 
orientation, complication and resolution. The techniques of data collecting 
in this research were observation and written test. Data was analyzed by 
using scoring profile. The students’ writing ability in narrative text 
improved in two cycles from 68.69 in cycle 1 then improved to 80.2 in 
cycle two. The improvements of this study were particularly in students’ 
writing on ideas and content. 
Keywords: Writing Narrative, Information Gap, Sequence Pictures. 
 
Abstrak: Penelitian ini adalah penelitian tindakan kelas (CAR) yang 
bertujuan unuk meningkatkan kemampuan siswa dalam menulis sebuah 
teks naratif pada siswa sekolah menengah pertama. Dalam penelitian ini, 
gap informasi dengan gambar beseri diimplementasikan sebagai sebuah 
strategi untuk membantu siswa dalam menulis teks naratif. Teknik 
pengumpulan data yang digunakan meliputi observasi dan tes tertulis. 
Hasil data penelitian dianalisi menggunakan rubrik penilaian. Kemampuan 
siswa dalam menulis teks naratif mengalami peningkatan  pada dua siklus 
dari 68.69 pada siklus pertama kemudian meningkat menjadi 80.2 pada 
siklus kedua. Peningkatan yang dialami siswa pada penelitian ini 
umumnya terjadi pada penulisan ide dan isi.  
Kata Kunci: Menulis Teks Naratif, Gap Informasi, Gambar Berseri. 
 
 
ooperative learning have many models, that is why we have to choose 
appropriate group technique in order to promote the successfull group 
work in the classroom. Brown (2001) stated that typically group task 
includes: game, role play and simulation, drama, project, interview, 
brainstorming, information gap, jigsaw, problem solving and decision 
making and opinion exchange. In this research the researcher choose 
information gap. Information gap activity is one person has certain 
information that must be shared with others in order to solve a problem, 
gather information or make decisions (Neu & Reeser, 1997). Furthermore, 
Scrivener defines information gap as one person knows something that the 
other does not and such gaps of information between people gives us a 
need and desire to communicate with each other. Finally, according to 
Harmer, “ information gap activities are those where students have 
different pieces of information about the same subject and have to share 
C 
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this information in order for them both to get all the information they need 
to perform a task.” 
There are three main points in the technique of information gap 
activities: first, it can be carried out both pair and in group. Second, it can 
use pictures, realia, or even texts as teaching materials and media. Third, it 
can be used to present the four skills, not only listening and speaking but 
also writing and even reading. However, the technique of information gap 
activities used by the researcher is out of the techniques explained above 
since the researcher modifies and creates it to fit in the student’s ability 
level and the language focus. Besides, the researcher not use all examples 
but only focus on pictures especially sequence pictures as media in her 
research. 
In this research, the researcher will use sequence pictures to help 
the students in planning their stories. Besides, the aim of sequential picture 
is to try to imagine everyone’s pictures and to work out the sequence of the 
picture in order to illustrate a story or a process. As stated by Brown 
(1999) using  a sequence pictures is another way of helping students to 
plan their stories. By using sequence picture as a guidance the students 
will be able to get the idea easily without spending too much time in 
starting their writing. In order to write a good paragraph writing, the 
process of writing will help the researcher, especially the students to 
compose narrative paragraph. Those processes will help the students get 
ideas, put them together, get them on paper, and finally polish them into a 
fine piece of writing. Furthermore, the process of writing is classified into 
some cycles as proposed by (Nagin, 2006), the four steps of writing are: 
Prewriting means choosing the topic and gathering information; Drafting 
means writing three parts of paragraph structure (beginning, middle and 
ending) ;Revising means checking the traits of ideas, organization, word 
choice and sentence fluency ;Editing means checking the use of 
punctuation, capitalization, spelling and grammar (mechanic). 
In this research, the researcher only focuses on two steps of writing 
process, they are Pre-writing and drafting. Revising and editing would be 
conducted by the teacher and they would be preparation for the next 
assessment.  
Narrative text is one of texts that learned by the students of Junior 
High School. The narrative text is the focus of this research. However the 
focus in this research is imrpoving students narrative text writing, where 
the students have difficulty in conducting this text. Besides, there are some 
aspects that will be discussed in narrative text, they are: specific and 
individualized participants, the use of material process (action verbs), the 
use of relational verbs, the use of past tense (simple past tense and past 
continous tense) and the use of conjunction.  
Based on its organization, narrative paragraph is divided into three 
parts, namely orientation, complication and resolution. Derewianka (1995: 
40) stated, “ It begins with an orientation where the attempts to sketch in 
or create the possible world of this particular story.”  
Orientation / introduction. Narrative usually begins with an 
orientation, this part tell the information about participants, setting of time 
and place, and sets the scene. The readers are introduced to the main 
character and possibly some minor characters. Some indication is 
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generally given of where the action is located and when it is taking place. 
It also tells what has happened before and how the action begin. 
Orientation usually consists of language features such as who, where, 
variety of verbs or processes, linking, mental, action or metric. It also 
includes personality of the main characters, the type of situation, and the 
relationship with other character. 
Complication. The next part is complication where the crisis is 
arises. Problem faced by the main character. Climax is a turning point in 
the story where usually the main character makes a decision or changes in 
some ways. It would not be some interesting story if something 
unexpected did not happen. As stated in Derewianka (1990) that this 
complication will involve the main characters and often serves to 
temporarily block them from reaching their goal. Narratives mirror the 
complication face in life and tend to reassure us that they are resolvable. 
The language features in orientation are mental and relational. 
Resolution. The last part in narrative text is resolution where how 
the struggle ends and how the action effect the character. The crisis is 
resolved for better or for worse. There may be fact a major complication in 
narrative which is not resolved until the end, which might be resolved in 
part or whole as they arise or later in the story. These are usually related to 
the major complication and serve to sustain the interest and suspense, 
leading to a crisis or climax. The language feature include in resolution are 
verbal, existential, relational and material. 
 Writing is an instrument to express thought and feeling about what 
we had read, seen and experienced. In context of teaching in Junior High 
School, writing become one of main target to teach. At SMP Al-Azhar 17 
Pontianak, particularly in teaching narrative text to the ninth grade 
students, the teachers were mostly focus on teaching about how to make 
sentences based on grammatical order. The examples were matching the 
sentences and filling the blanks. The effect was the evaluation of writing 
only in the level of grammar not in the level of pour information or 
meaning realization. Whereas it is mentioned clearly in syllabus of junior 
high school that the competence standard is “mengungkapkan makna 
dalam teks tulis fungsional dan esei pendek sederhana berbentuk narrative 
dan report untuk berinteraksi dalam kehidupan sehari-hari”. Therefore, in 
order to get the students be able to express meaning in narrative text to 
interact in daily life, an appropriate writing technique is needed. 
  Information gap technique is considered as the most appropriate 
technique in improving students narrative paragraph writing skill and 
ability in working together in a group to develop ideas. Information Gap is 
cooperative group in which each student are able to share their ideas and 
knowledge or information to other. It is supported by Foster’s statement, 
“in information gap type of interactive task, learners have to transfer 
information to a partner who does not have it”. In this research the 
researcher modified the procedure of information gap technique. Legutke 
and Thomas (1991) said that there are many types of information in 
infomation gap technique, for examples paragraph that is already divided 
into sequences, pieces of sentences, pieces of movie or songs and pictures. 
In this research, the researcher used pictures as the information. By using 
sequential picture as media in this research, the students will conduct their 
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narrative paragraph in group easily. Sequential pictures stimulated their 
ideas and put it in writing the narrative paragraph. These sequential 
pictures divided into three pictures, where each picture represented one of 
the text organization in narrative. First picture represented orientation, 
second picture represented complication and the last picture represented 
resolution.  
In applying Information Gap into the group, the students would be 
divided into groups of three. Each member of the group will find 
information from sequential pictures. In more detail to conduct 
Information Gap technique in the classroom. In the first stage, the 
researcher divided the students into group. The purpose of grouping the 
students in small group is “small groups provide opportunities for students 
initiation, for face to face give and take, for practice in negotiation of 
meaning, for extended conversational exchanges and for student adoption 
of roles that would otherwise be impossible” Brown (2001:173). There 
were eighteen students in the class and they would be divided into six 
groups which consist of three students. 
In stage two, the process of pre-writing begun. The students 
searched the information based on pictures given. The pictures here as the 
trigger to generate the ideas flow, correctness and mechanics are not the 
focus of this stage. As Krajnjan(2001) said “before writing is 
brainstorming and discuss to generate ideas, decide the purpose and 
audience, organize your ideas. Some researchers follow up with 
organizational strategies such as grouping ideas and information into web 
or cluster, or generating preliminary outline.”  
Hence, in this research the students were divided again into three 
groups based on sequence pictures to collect the information. The pictures 
were about narrative text that had already been divided into three parts 
based on the generic structure of narrative text, they were: orientation 
(picture 1), complication (picture 2) and resolution (picture 3). Since there 
were six groups, there would be six students in each pictures that 
represented their group to search the information. Six students in 
orientation (picture 1), six students in complication (picture 2) and six 
students (picture 3). At this stage the process of pre-writing begun, the 
students would be observed the picture to generate their ideas and 
collected the information from the sequence pictures by using form that 
already prepared by the teacher. After they got the information, they would 
be back to the early group to share their information to their group in order 
to complete the information from different sequence pictures. 
The students went back to the early group (in stage 1) to discuss 
and share the information with their friends who got different sequence 
pictures to conduct writing narrative text. Each student had role in giving 
information to complete the information. As Brown stated (2001:174) 
“quite suddenly, reticent students become vocal participants in the process, 
the small group becomes a community of learners cooperating with each 
other in pursuit of common goals”. After discussing, the students were 
going to write individually. At this stage, the process of drafting begun. 
The writing was about the information from the pictures that they got from 
their friends. 
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METHOD 
This study used classroom action research (CAR) as a method of 
research. It combines research and action as a purposive activity that is 
done in form of action cycle to improve or solve a problem. This research 
is done in the classroom that faced by the teacher and the students in the 
classroom. This research consists of four steps; they are planning, acting, 
observing and reflecting. 
Classroom Action Research focuses on the immediate application, 
not on the development on theory. This research is carried out within the 
context of the teacher’s environment that is with the students at the school 
in which the teacher works. In classroom action research, the researcher 
and the teacher work as a team in conducting the preliminary study, 
planning action, implementing action, analyzing the data, and making the 
reflection for the next action if needed. The action research typically 
involves four phases in a cycle of a research. 
The place of the research is SMP Al-Azhar 17 Pontianak, 
Kalimantan Barat, located on Jalan Achmad Yani Pontianak 78124. There 
are 131 students who come from Pontianak. Six classrooms consist of 2 
classes for VII grade, 2 classes for VIII grade and 2 classes for IX grade. 
All of students attend the classes in the morning. Most of teachers are from 
Pontianak. 
The subject of this classroom action research XI B that consists of 
18 students, 10 male students and 8 female students. The reason for 
choosing this class is because the students of the classes had many 
difficulties in writing narrative text. The individual technique that is 
usually applied in this class seems does not work optimally in order to 
improve the students’ skills in writing narrative text. The students seem to 
have less confidence in conducting their own writing because they have to 
do their writing by themselves. There is only little chance for them to share 
with their friends about their ideas in mind. Thus, it makes the students 
feel difficult in writing the detail information and organizing the 
paragraphs into good sequence, furthermore, they also lack of grammar 
acquisition especially in simple past tense.  
In collecting data in this research, the researcher used three tools of 
data collecting as follows: Observation is a technique to collect the data by 
observing the activity of the research process. According to Burns (2010), 
the major types of observation research are participant observation is the 
observer intentionally interacts with the subject of observation. 
Observation sheet is one of the tools to gather data using a coding system 
or checklist that record some aspects during teaching learning activity. 
Observation sheet was used to observe the students and teacher acted in 
conducting information gap in the classroom activities in the form of 
checklist table. These observation sheets will record what happened during 
the implementation in terms of the subject performance. The purposes of 
recording the observation were to have the clear description of the existing 
condition in the classroom and as the sources of reflection for the next 
action. The observation sheet has some indicators. The indicators that 
become observation targeted are given checklist.  
Field note refers to transcribed note or the written account derived 
from data collected during observation. Field notes generally consist of 
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two parts: descriptive in which the observer attempt to capture a word-
picture of the setting, actions and conversation; and reflective in which the 
observer records thoughts, ideas, questions and concerns based on the data 
observation as a source to make reflection. The researcher’s purpose in 
using field note in this study was to record the important events that 
appeared throughout the teaching learning process when the treatment was 
applied, include students’ interactions and activities during composing 
narrative text and situation in the classroom during those times to support 
the data from the observation checklist. 
Task or test is frequently used to measure an individual’s current 
knowledge or skill that is important to a particular understanding. In this 
study, test was used to measure the students’ improvement. Students were 
asked to narrative text throug sequential pictures given in each cycle which 
were graded and the result of each cycle were compared in order to know 
students’ achievement after the implementation of information gap in 
teaching narrative text writing during their writing practice. 
Data analysis plays an important role in every cycle of classroom 
action research because it can be a reflection and revision for planning the 
next cycle (Burns, 2010). The data were analyzed in two ways: The 
quantitative data gained is from checking the students’ writing test. The 
steps of analyzing quantitative data are, as follows: First, in analyzing the 
test score of writing test, the researcher check and calculated the students’ 
writing production in narrative text based on the rubric score. Second, after 
analyzing the scores of writing test, the researcher used statistical 
technique to find the mean score of the students. Finally, the researcher 
made conclusion and suggestion based on the data analysis. If the mean 
score result increases and reach the KKM which is 70, the students’ 
narrative text writing through information gap technique with sequential 
pictures is considered improving and the research is successful.  
 
RESULT AND DISSCUSION 
Result  
In cycle 1, the researcher carried out two meetings. Cycle 1 was 
conducted on February 8th and 15th  2012. Each cycle consisted of 
planning, action, observation, and reflection. The research findings were 
gathered for several sources of data. Analyzing the data of the study, the 
researcher found several findings to answer the problems of the research. 
The findings included the effectiveness of implementing information gap 
in teaching narrative text. Two cycles of classroom action research were 
conducted to improve students’ ability in writing narrative text. To get the 
data about the students’ improvement, the researcher recorded the 
activities and situation during the implementation of information gap in 
writing narrative text.  
The implementation of this research is conducted in two cycles. In 
the first cycle consist of  two meetings. The first meeting (February 8th, 
2012): Explained about Narrative Text,  Introducing Information Gap with 
Sequential Pictures, formed the group, and conducted simulation by using 
Information Gap Technique. In every meeting consist of three stages 
which are pre activity, the researcher prepared teaching support and the 
media. The second stage was main activity. In this main activity, the 
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researcher started to explain about narrative text: the meaning and the 
purpose of narrative text, aspects of narrative text: orientation, 
complication and resolution, vocabularies used in narrative text: noun, 
verb, adjective and adverb, the use of past tense in narrative text, the 
participants in narrative text and linking words to do with time. While 
explaining the materials, the researcher asked the students about the 
material given and no one asked. Then the researcher gave some examples 
in narrative text and showed some sequential pictures related with 
narrative text. 
The last activity in the first meeting was simulation of information 
gap technique.  The researcher  asked the students to sit in their group. The 
researcher gave the students sequential pictures that consisted of three 
picture series and each member of the group had a duty to wrote the 
information from each picture series. The result of the information should 
be discussed together in their group in order to produce the narrative text 
completely. After the students discussed and share their ideas, they started 
to make their own writing individually based on the information. While the 
technique was being run step by step, some students still got confused 
about the procedures and kept asking the researcher. Then the researcher 
answered it and helped other students by checked and guided every group 
in the classroom in conducting their narrative paragraph writing. 
The last stage was post activity, After the students finished the 
simulation, the researcher collected their worksheets and did a reflection 
with the collaborator. The refelction would be used in the second meeting 
where the real individual score and teaching learning proces will be 
observed and analyzed in order to get the data. 
The second meeting (February 15th, 2012): Implementing 
Information Gap Technique with Sequential Pictures and giving writing 
task. All the procedures almost the same like the previous one. After the 
researcher finsihes the cycle one. The result had been analyze. The result 
of individuals’ score above, it can be seen that the mean score on the first 
meeting was 68.69. From the observation done in the first meeting, it was 
obvious that the result did not fulfill of the criteria in this research, because 
based on Kriteria Ketuntasan Minimum (KKM) of English subject in SMP 
AL-AZHAR 17 Pontianak subject that is 70. Most of students’ score still 
low at the vocabulary and mechanic. It seemed that the students needed 
more meeting to make them able to apply the procedures of information 
gap technique well, where it will automatically led them to writing 
narrative text. 
In cycle 2, the researcher carried out one meeting. It was conducted 
on Tuesday, February 22nd 2012. Each cycle consisted of planning, action, 
observation, and reflection. Compared to the cycle 1, the teaching and 
learning process in cycle 2 was improved. In this cycle, the researcher tried 
to do all the plans that had been revised to cover the minus points of cycle 
1. To solve the problem in cycle 1, the researcher kept motivated the 
students to interacted each other, share their ideas and help each other in 
their group. The researcher also did her parts well as a controller, an 
organizer a resource, an observer and an assessor. As a controller, the 
researcher made sure that everything was ready before starting the 
teaching and learning process. She checked the attendance list, prepared all 
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media, and learning sources. When everything was ready, the teaching 
learning process was began. 
As an organizer the researcher put the students into the groups and 
told them how they were going to do the activity. The researcher explained 
things very clearly to make sure that the students understand about what 
they were going to do. As a resource, the researcher is always ready to 
answer all the students’ questions. She also took part in guiding the 
students to complete the information and helped the students when they 
found it hard to express their ideas into written form. Taking her part as an 
observer, the researcher walked from one group to another group to check 
the students’ activity. As an observer, the researcher used check list 
effectively to evaluate the students behavior during the teaching and 
learning process. Moving from one group to another, the researcher also 
motivated the students and encouraged the students to do the steps 
seriuosly. She even gave extra attention and assistance to some students 
with lack of motivation. As an assessor, the researcher gave correction and 
feed back to the students. She gave corrections to the students’ wrong 
sentences and explained why they were wrong. In brief, the researcher had 
done her part very well and run the procedures needed. 
In this cycle, the students can be considered as good participants. 
They did all the things that the researcher told them to do. They sat in a 
group and actively discussed the information. There were no students 
came late in the class and they also stayed until the end of the process of 
teaching and learning. They were motivated to take part in all the steps. 
The interaction among the students in their group is getting better. They 
were getting brave to share ideas and opinion. Besides, they also helped 
each other. The students also listened carefully to the explanation and 
asked questions when they did not understand about something. The 
researcher started to count the students’ individual score. However, the 
result of groups’ mean score on the cycle 2 improved. the students 
individual score was 80.2. It can be concluded that improving students 
writing narrative text by using information gap through sequence picture 
must not be continued to cycle 3. 
 
Discussion  
This research is an action research which is implementing 
information gap technique can improve students writing narrative text. 
This research consists of two cycles where in the first cycle consists of two 
meetings (6 x 40 minutes) and the second cycle consists of one meeting (3 
x 40 minutes). The researcher taught the students by implementing the 
information gap technique in writing narrative text and the collaborator 
observed the entire process of teaching learning activities and students’ 
behavior during the teaching and learning process. Those were recorded in 
the field notes and observation checklist. The collaborator helped the 
researcher observing the teaching and learning process in the classroom. 
She monitored the whole activities, what problems that arose in each 
meeting, and how to solve them for the sake of the improvement in the 
next cycle. The result of the field notes showed the fact that the students’ 
skills in writing narrative text through information gap technique were 
improved.  
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Information gap activity is one person has certain information that 
must be shared with others in order to solve a problem, gather information 
or make decisions (Neu & Reeser, 1997). The result of this research 
showed that information gap technique can help the researcher control the 
class easily because there was good interaction between the researcher and 
the students. The students were motivated to get involved in doing the 
steps even though at the first time they were confused to produce narrative 
text and asked many questions about the procedures. Grouping in 
information gap was effective to make the students share their ideas in 
producing narrative text. Some students showed their progress by speaking 
out their ideas, writing their sentences on the chart, and produced the 
narrative text.  
There was improvement between cycle 1 and cycle 2. The result of 
the research showed that this technique applicable in this class well but in 
the process itself there were some weaknesses from the students where 
they unmotivated to follow the whole process of teaching learning by 
using information gap technique. From the result of students’ writing, the 
researcher and the collaborator found some students were still not serious 
in doing the steps and the procedures, because from beggining they did not 
follow the instruction the researcher asked and they said that they were 
tired in learning. Some students took a long time in stage 3. The researcher 
had to wait for them until they finished their work.the finding showed that 
using information gap technique in the process of teaching and learning 
has made the students writing skill in narrative text improved. It can be 
seen from the average score of the test result increased.  The result of the 
students’ individual score in the first cycle was 68.69 and in the second 
cycle was 80.2. It means that information gap technique can improve 
students writing narrative text. 
 
CONCLUSION AND SUGGESTION 
Conclusion  
After the researcher did the action research at SMP AL-AZHAR 17 
Pontianak, by applying information gap technique to improve students 
writing skill in narrative text, it can be conlcuded that there is a high 
improvement of  the students writing narrative text. The average score of 
the test result increased. The average score of cycle 1was 68.69 and in 
cycle 2 was 80.2. The students were more motivated in sharing ideas and 
help each other in their group. They were more comfortable in joining the 
teaching learning process. They were more active because because they 
interacted with their friends in the group. There is a high improvement of 
the class situation. The result of the observation shows that the class 
situation in cycle 2  is better than the class situation in cycle 1. Therefore, 
it can be concluded that there is improvement in the class situation when 
information gap technique applied in improving students skill in writing 
narrative text. The information gap technique made the teacher control the 
class easily and monitor the students’ activity well. Good interaction was 
created among students in group and with the teacher. All the steps and 
procedures in information gap technique could be done in good way. 
Grouping was effective to make the students discussed with their friends, 
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actively spoke their ideas and help each other, they were also enjoy their 
learning. 
 
Suggestion 
Having conducting the research about improving students skill in 
writing narrative text using information gap technique to the ninth grade of 
SMP AL-AZHAR 17 Pontianak, the researcher would like to give some 
suggestion as follow: For other teachers, before implementing the 
technique, a teacher should explain the step clearly. Explain one by one 
about the procedures. Once the students understand, the process can run 
well. It is recommended that the teacher to use sequence pictures as media. 
The interesting and clear pictures will guide the students to get ideas in 
order to help them produce narrative text easily. The teacher should be 
active in guiding the students in every step. For other students. Students 
have to realize that writing narrative text needs a good and appropriate 
technique. When the students apply a good and appropriate technique, the 
process of writing narrative text will be easier. Information gap technique 
is an alternative technique that can be applied in writing skill especially in 
narrative text. For other researchers. They can use this research as 
additional and comparative information to conduct better researchers 
related to writing skill. When doing the research using information gap 
technique, it is recommended to prepare everything excellently to make 
excellent result as it is hoped. 
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